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Purpose Results
Table 1  Table 2

e Cultural |y respons ive teachi ng (C RT) IS Multiple regression models for Culturally Responsive Teaching Self-Efficacy Multiple regression models for Culturally Responsive Teaching Outcome Expectancy
| hed | d : B(S.E) B t P B(S.E) p t P B(S.E) p t P B(S.E) p t P
commonty researcnea in academic Model 1 Model 2 Model 1 Model 2
learning, but few studies have examined Grade level Grade level
: : : : Junior 5.84(14.67) 0.17 040 0.69 34.48(19.38) 1.03 1.78 0.09 Junior -435(9.53) -021 -046 0.65 3.97(10.78)  0.20 0.37 0772
CRT Wlth soclal-emotional Iearnlng (SEL) Senior 13.11(15.68) 0.38 0.83 0.41 44.09(20.79) 1.28 2 0.04* Senior -5.43(10.20) -0.26 -0.53 0.60 3.99(11.55) 0.19 0.35 0.73
Instruction. Training (1, yes; 0, no) 2.39(4.69) 0.08 0.51 0.61 1.29(5.18) 0.04 0.25 0.80 Training (1, yes; 0, no) -0.33(3.05) -0.02 -0.11 0.92 0.52(2.88) 0.03 0.18 0.86
% of ELL kids % of ELL kids
_ , , _ . (1,>25%; 0, < 25%) I368(5:07)F (407 0F 0101 [163(567) 0.45 2.58 (02 (1,>25%; 0, < 25%) 76029 09036 ()02 8.79(3.15) 0.44 29798 (1009
» Certain skill sets including emotional % of ethnic diversity % of ethnic diversity
inte"igence (El) and cultural (1, >%5%% Q, < .25%) -12.04(5.61) -0.33 -2.15 0.04* -16.18(6.06) -0.44 -2.67 0.01%* (1, >2.5%;. 9, < .25%) -8.36(3.65) 0.38 2.29 0.03* -8.94(3.37) -0.40 -2.66 0.01*
intelligence (Cl) may support individuals Sl s Sl
intefiigen 1) may supp (L= =259 JIEEsE) 2T 9 QU BSHEE) a2y g9l i (1,>25%: 0,<25%)  -0.03(2.95) -0.001 -0.01 099 104279 005 037 0.1
N dISplayIng skills indicative of SEL and Emotional Intelligence Emotional Intelligence
CRT Total 1.36(1.26) 1.48 1.08 0.29 Total -0.55(0.70) -0.98 -0.78 0.44
' Perceiving -0.28(0.48) -0.29 -0.58 0.57 Perceiving 0.29(0.27) 0.51 1.10 0.28
Using -0.58(0.43) -0.63 -1.34 0.19 Using 0.04(0.24) 0.08 0.19 0.85
o Many new teachers feel il prepared to Undersjtanding -0.55(0.49) -0.47 -1.12 0.27 Undersjtanding 0.66(0.27) 0.92 2.40 0.02*
- ta CRT and/or SEL int " Managing .0.38(0.61) -034 -0.64  0.53 Managing -0.03(0.34) -0.04 -009  0.93
integrate andas/or INtO practice. Cultural Intelligence Cultural Intelligence
This Is problematic as Self-efficacy Motivational -0.14(047) -0.06  -0.30 097 Motivational 0.40(0.26)  0.26 152 0.14
- : Cognitive 0.56(0.29) 040 193% 0.06f Cognitive =506 -0'l7 "  -0.90 0.38
influences teacher practlce. Metacognitive 0.59(0.51) 025 1.15 0.26 Metacognitive 0.68(0.29) 0.48 2.39 0) (09
Behavioral -0.42(0.38) -0.24  -1.11 0.28 Behavioral -0.23(0.21) -022  -1.11 028
e Our Study examines whether prese rvice Note. t p<.10, * p < .05. Model 1 explained 31.7% of variance, the amount of variance explained increased to 47%. Note. T p <.10, * p <.05. Model 1 explained 21.2% of variance, the amount of variance explained increased to 55.3%.
teachers (PSTS) El and Cl influences However, difference in R? did not show significant difference between two models. The difference in R? showed that the full model better predicted CRT outcome expectancy.
whether they: * For Culturally Responsive Teaching Self-Efficacy: Discussion
— Feel efficacious in using CRT: : I\/Iodel. 1 was .the best fit for the data. ngher Ievgls of CRT self-efficacy were . Placement in diverse classrooms support student
— Believe CRT will result in positive %ssciil.atded WI;ELP?T place.m”er}tst r’:hgt |Ir|1c:|(l;.ded higher E)et.rcentageshof r\:,tlijder:;[.s th|c')t CRT buy-in and self-efficacy.
outcomes iaentified as , IFOMm racilally/etnnically aiverse popuiations, or wno nad a disapllity. Teacher candidates who are better at asking uWhyu

» For Culturally Responsive Teaching Outcome Expectancy: and reflecting on their thinking may feel more
* The full model offered better prediction. PSTs were more likely to expect positive efficacious in using CRT for better student

] outcomes from CRT when they were placed in classrooms with higher percentages outcomes.
Research Questions of ELL students and students from racially/ethnically diverse backgrounds.

Understanding emotions in MSCEIT and Metacognitive in CQS also predicted more |, gyl sets in El and Cl played no part in self-efficacy.

1. How do PSTs’ El and Cl competency positive outcome expectancy. - .
influence their self-efficacy beliefs In * CORT tlralmng may not pe orga.nlzed a.nd
delivering CRT? Method eff.elctlve enough to build confidence in PSTs
2. How do PSTs’ El and Cl competency - Participants: 45 early childhood PSTs in a mid-Atlantic state completed online questionnaires ability to understand and teach diverse
influence their outcome expectancies of °* Measures: cultures of students. .
oracticing CRT? — Emotional Intelligence (El): The Mayer-Salovey-Caruso Emotional Intelligence Test * Inour study, halt of the trained PSTs referred
(MSCEIT: Mayer et al., 2002) to CRT as embedded in other instruction
— Cultural intelligence (CI): The Cultural Intelligence Scale (CQS; Van Dyne et al., 2008) rather than as a direct focus of study. More
— Culturally Responsive Teaching Self-Efficacy Scale (CRTSE; Siwatu, 2007) direct instruction may develop critical
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This study was funded by the UD Center for « Analysis plan: Hierarchical multiple linear regressions were performed for CRTSE and
the Study of Diversity award granted to Drs. = CRTOE separately. In each model, we first examined five control variables: participants ¢ Limitations: Small sample size. Also, we did not

Tia Barnes and Bridgette Johnson grade level, indicator for training, percentage of students in placement who are ELL, ethnic look at behavior so that we cannot speak to
diversity, and with disabilities. We dummy coded the last four variables. In the second step, Whether these skills sets and experiences are
we inserted El and Cl total scores. Lastly in the full model, all dimensions of El and CI related to better pedagogical skill

were Inserted.



